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FOREWORD

The manual is a result of the cooperation of the 1st International School of Ostrava (Ostrava, Slo-

vakia), Artemisszió Foundation (Budapest, Hungary), Instytut Kultury Miejskiej (Gdańsk, Poland) 

and Obcianske Zdruzenie Diera do Sveta (Liptovský Mikuláš, Slovakia) within an educational project 

„Democracy and Innovative Methods in Education (DIME)” founded by the International Visegrad 

Fund in 2019-2020. 

Our main goal was to exchange educational best practices and innovative methods in the field of 

democracy and media literacy education using the benefit of the variety of the profile and expertise 

of the participating organizations. During the project, we trained more than 20 teachers, educators 

and facilitators in an intensive training week, and held workshops for more than 240 Students in the 

Czech Republic, Hungary, Poland and Slovakia. This publication based on their experiences, feed-

backs, tips and recommendations.

We approached the topic of media literacy from two directions: from critical thinking, and from the 

need of understanding the questions of identity and the relationship with the “other”. We consider 

these modules as parts of a complex training. They are essential to develop analytical and filtering 

skills on the one hand, and on the recognition of stereotyping, propaganda and hatred on the other. 

In the last two chapters, we will focus more on the concrete topic-related knowledge. These activity 

plans contain an extensive list of references since we believe, that concepts as fact-checking, fake-

news, filter bubbles require thorough information and preparation from the facilitator.

We recommend this manual for teachers, educators and facilitators who work with the 12-18 age-

range, and who wish to tackle the topics of critical thinking, identity and stereotypes, who are the 

“others”, media manipulation, perception and delusion, fact-checking and fake news. The workshop 

plans based on non-formal education methods, can be applied in a classroom, but also during a sum-

mer camp, in a thematic day or during a youth event.

We hope that the workshop plans will contribute to the enrichment of meaningful and interesting 

curriculum for both Educators and Youth.
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DESIRABLY      
CREATIVE

01

The entire session needs to have a sce-

nario: a storyline that unwinds through 

the theoretical imputs as well as the ac-

tivities. The students need to be aware of 

the logical flow from one activity to the 

other. 

ACTIVITY 1
Can we believe our eyes?

During the first activity, we experince first hand in what way information we take for granted might 

not be as true as we always thought. The group will be split into several smaller groups (of 4-5 

Students) and each group will receivce a map or a globe. Choose maps with different perspective. 

Based on the maps and globe they will receive, they will need to compare countries and continents 

according to the following questions:

• What is bigger: Africa or Greenland / How many times is one larger than the other?

• What is bigger: Madagascar or Great Britain? / How many times is one larger than the other?

• What is bigger: Brazil or Greenland? / How many times is one larger than the other?

CATEGORY: Critical thinking

AGE GROUP: 12+

TIME NEEDED: 90 minutes

OBJECTIVE: The main focus area of 

the session is to unveil how we process 

information from our surroundings and 

create our worldview. What forms us? 

How can we develop a deeper under-

standing of the complexities and how 

can we motivate Students to do so in 

order to grasp  more shades of the mul-

ticolored world instead of being locked 

in a black and white dichotomy. 

MATERIALS: Projector, some papers, 

pens, maps, globe, handouts, photos, in-

ternet connection

SETTING: Ideally an open space with 

chairs in a circle, with the possibility to 

move them around as necessary. 
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The answers:

• Africa is 14x greater than Greenland

• Madagascar is 2x greater than Great Britain

• Brazil is 4x greater than Greenland

Check the answers of the groups than reveal the correct ones and give some time to the groups 

to discover each other’s maps.

Tell them about different projections and link the activity to the questions of objective reality and 

the challenges of (re) presentations.

QUESTIONS 
FOR THE REFLECTION
• What did you learn about maps?

• Do the maps lie? Can we trust them? 

• What can be the consequence of the inaccuracy of the maps?

• How could we see a more true picture?

QUESTIONS 
FOR THE REFLECTION
• Who answered correctly?

• Was it difficult? Was it more difficult, that you thought? Why?

• How - based on what - did you make your decision? 

• What is the most surprising data?

• Are stereotypes rather misleading or helpful?

ACTIVITY 2
Breaking stereotypes

We will look at different facts about two countries to experience to what degree do we base our 

opinions on true facts and critical thinking and to what degree is it based on stereotypes and 

feelings.

We will compare India with the United States. We can divide the room into two parts: India and 

USA. Than we can print the following statements, share them equally with the members of the 

group, give some time and ask them to go to „India” if the statement is true for India or to the 

„USA” if they think that the statement is true for the USA.

The statements are the followings:

• In many places in this country corporal punishment in schools is permitted by law. Punish-

ment is done by striking a student on the buttocks with a spanking paddle. (USA)

• There are over 80 pages on Wikipedia devoted to the space program of this country. (India)

• Cuba and 41 other countries have low infant mortality rates than this country. (USA)

• In 2006, tourists from this country spent 139m in London, spending more than Japanese  

tourists. (India)

TIP FOR THE FACILITATOR 
Collect more, current data from both of 

the countries and check the source/reason  

behind for further discussion.
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ACTIVITY 3
Recognizing logical fallacies

We can continue the previous activities – or we can dedicate a full session to analyze – logical 

fallacies.

We will need a projector and colorful cards with 6 different colors for this activity.

First we can start with an introduction about logical fallacies. What is they origin? Why is it impor-

tant to recognize them? Here are some examples for an introductory presentation:

AD HOMINEM

Ad hominem literally means “to the person”. An “argument ad hominem”  was a valid method of 

persuasion by which a person took advantage of his or her opponent’s interests or feelings in a 

debate, instead of just sticking to general principles. The newer sense of “ad hominem,” suggests 

an attack on an opponent’s character instead of his or her argument.

STRAWMAN

By exaggerating, misrepresenting, or just completely fabricating someone’s argument, it is much 

easier to present your own position as being reasonable, but this kind of dishonesty serves to un-

dermine honest rational debate.

RED HERRING

In a Red herring fallacy  an irrelevant topic is introduced as an argument to divert the attention 

of listeners or readers from the original issue. In literature, this fallacy is often used in detective 

or suspense novels to mislead readers or characters, or to induce them to make false conclusions.

HASTLY GENERALIZATION

A hasty generalization is a conclusion based on an insufficient or non representative sample. In 

other words, it’s when you jump to a conclusion too quickly based on just a few examples that don’t 

necessarily represent the whole.

FALSE DICHOTOMY

When only two choices are presented yet more exist, or a spectrum of possible choices exists be-

tween two extremes.  False dilemmas are usually characterized by “either this or that” language, 

but can also be characterized by omissions of choices.

APPEAL TO FEAR

When fear not based on evidence or reason, is being used as the primary motivator to get others 

to accept an idea, proposition, or conclusion.
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QUESTIONS 
FOR THE REFLECTION
• Give an example of a logical fallacy when it is accidental and give one, when it is 

used on purpose!

• Why is it good to be aware of logical fallacies?

TIP FOR THE FACILITATOR 
We need to be not only trainers, but also psy-

chologists, asking ourselves questions like:  

Are they ready for the topic I am bringing? Is 

the topic and method suitable and relevant 

for them? How can I keep them engaged? 

Creating a safe environment is key for peo-

ple to open up and be ready to explore and 

perhaps deepen their understanding other-

wise they will feel threatened and defensive. 

Closing off and wrapping up the topic is also 

crucial. Give the students time to talk, dis-

cuss, express as much as possible.

As a next step of the activity, prepare a 

short quiz to check weather the Students  

can recognize logical fallacies. Give 6 differ-

ent colorful papers to everyone. One color 

goes for each fallacy. Collect some exam-

ples, and show them one by one. Then, let 

the group decide which example belongs to 

which category.
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DESCRIPTION, 
INTERPRETATION, 
EVALUATION

02 CATEGORY: Critical thinking

AGE GROUP: 15+

TIME NEEDED: 40-50 minutes

OBJECTIVE: To be more aware, that we 

do interpret and evaluate often, even in 

situations when we are asked to describe 

something. To understand the difference 

between factual information and pro-

cessed information ( judgement).

MATERIALS: Printed pictures, post it 

papers and a flipchart / whiteboard or 

anything equivalent. A/4 papers, pens or 

markers for everyone.

SETTING: Room, chairs around, pictures 

on the wall or placed on the floor.

1. Divide the group into smaller groups.  

If you have 3 printed images (you can use 

pictures similar to the ones below), create 

3 groups, if you have 4 or 5 images, the 

best to work with 4-5 groups. The ideal 

number of the groups is 3-5 people. It is 

not a problem at this activity if you only 

have 3 different pictures and you print 

each of them twice.

2. Share the A/4 papers and pens among 

the participants. Ask them to describe 

what do they see on the pictures. This is 

an individual work of 5-8 minutes. 

3. Group discussion: give the groups a cou-

ple of minutes to share with each other  

their observations and ask volunteers to 

show their picture and read one descrip-

tion/ group. 

4. Introduce the categories of: descrip-

tion / interpretation / evaluation. Use 

the guidelines that you can find below at 

section: „Addition for facilitators”. Write 

down these categories next to each other 

on a flipchart paper or whiteboard. Share 

the post it papers with the groups and 

ask them to write words and expressions 

from their previous description on the 

post it papers and put the papers under 

the category where they belong.
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TIP FOR THE FACILITATOR 
If you have colorful post-its, for example: 

yellow, red and green, you can give for each 

group from all the colors and you can ask 

them to use red for description, yellow for 

interpretation and green for evaluation. This 

will support the visual learning. 

Clarification of the notions: Make sure 

that everyone understands the difference 

between the categories and link the activity 

to the real life experience of the participants 

and phenomenon from the media.

Conclusion: We interpret more than we 

think. And not just we but also the media is 

full of interpretations. How could we reach 

the objectivity? Humans create meaning. 

What we can see tells more about us than 

about the object of our vision. We just have 

to be aware of it and filter information ac-

cordingly.

ADDITION FOR FACILITATOR
DESCRIPTION – What do I see?

• Objective, there is no emotion involved.  

  Answers to  the simple question: „What do I see?”

• Not contextualized

• Elementary

• The primary meaning of the objects on the image.

• We are not looking for its function, does not  answer  

   to the questions: „Why?” or „For what?”

INTERPRETATION – What do I think?

•   We give a meaning to a picture. (according to me..)

•   What does it mean?

•   What is happening on the picture?

•   What do you think about it?

• We tend to explain why they do it,  

   why they are there?

•   We add context.

• What are my cultural / educational referenced to 

   decode the meaning in a certain way?

•  Meaning based on what I learnt.

•  Meaning based on an agreement / common  sense.

• Members of the same culture are likely to inter 

   pret an object in the same way.

EVALUATION – What do I feel?

•   Subjective (I think)

•   Related with feelings

•   According to someone’s own values

•   How is it? Do I like it?

•   Moral – ethical judgment: good / bad?
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WHITE LIES / 
BLACK SOULS

03 CATEGORY: Critical thinking

AGE GROUP: 13+

TIME NEEDED: 45 minutes

OBJECTIVE: The aim of this group work 

is to raise awareness that language is 

not value-free. It is essential that we are  

aware of how language may reflect dis-

crimination against minorities. Students 

can learn to appreciate the importance of 

using non-discriminatory language.

MATERIALS: One large sheet of paper 

and marker per group, an enlarged copy 

of the table pinned up so everyone can 

see it.

1. Divide the group into sub-groups of 6 

to 8 people. 

2. Ask each group to find a place to work 

in the room. Give a piece of paper and a 

marker pen to each group and ask them 

to copy the 4 columns table where titles 

of the three columns are: „+”, „0”, „-” and 

the forth is left for „alternative”. 

3. Explain that this activity is about the 

language we use and that they must think 

of expressions which include words such 

as white, black, Indian, Roma (Gypsy), 

Jew, Arab, Russian, etc. As they come up 

with an expressions think about how the 

word is used. If the phrase has a positive 

connotation write the phrase in the first  

column, if it has a neutral connotation 

write it in the second and if it has a neg-

ative connotation in third. For example, 

the expression “white lies” (first) or „black 

souls” (third). 

4. Allow about 15 minutes for this part of 

the activity. Now ask the groups to look at 

the phrases in the third column, the ones 

with negative connotations, and suggest 

alternative expressions. Write them down 

in the fourth column, which can be titled 

as: “alternative language”. 

5. When the groups are finished,_ display 

the work sheets and ask each group to 

read out the different expressions they 

have found. 
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The evaluation should be centered around the expressions found: 

• Which column was the fullest? 

• What kinds of words do we find in the 1st, 2nd and 3rd columns? 

• Since language is not neutral, what values does our language reflect about our own culture 

and about other cultures? 

• Is it important to use a language which does not carry negative connotations about other 

cultures? Why? If so, how should we change our language?

TIP FOR THE FACILITATOR 
Ask everyone to be aware of how they use 

language and of how others use it, when 

talking, in the media and in advertising. Have 

a competition to find examples of phrases 

which are used deliberately to further preju-

dice or discrimination, or to find the origins 

of commonly used phrases.
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THE 
CIRCLE

04 CATEGORY: Me and others

AGE GROUP: 14+

TIME NEEDED: 40 minutes

OBJECTIVE: This game explores majori-

ty/minority relationships, helps to under-

stand the social and political mechanisms 

which divide society. The students can ex-

perience being part of a majority group 

and being in the minority and to analyze 

the strategies they/we use to be accepted 

by the majority group.

MATERIALS: Paper and pens for the ob-

servers, watch or timer

1. Divide the group into smaller groups of 

6 to 8 people. 

2. Ask each group to choose one person 

to be the ‘observer’ and a second to be 

the ‘outsider’. 

3. Tell the other members of the group 

to stand shoulder to shoulder to form as 

tight a circle as possible so as not to leave 

any space between them. Explain that the 

‘outsider’ must try to get into the circle 

while those who form the circle must try 

to keep them out. 

4. Tell the observer to make notes on the 

strategies used both by the ‘outsider’ and 

those in the circle. The observer acts also 

as timekeeper.

5. Two or three minutes later, and regard-

less of whether they managed to enter 

the circle or not, ‘outsider’ joins the circle 

and another member has a turn. The ac-

tivity is over once all the members of the 

group who wish to have tried to ‘force the 

circle’. 

6. Bring everyone together to discuss 

what happened, and how did they feel. 

QUESTIONS 
FOR THE REFLECTION
To the ones, who tried to break in: 

• How did you feel when you were part of the circle? 

• How did you feel when you were the ‘outsider’? 

• Do those who succeeded in ‘forcing the circle’ feel differently  

from those who didn’t manage it? 
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Ask the observers: 

• What strategies did the ‘outsider’ use? 

• What strategies did the people in the circle use to prevent  

the others from getting in? 

Then ask everybody: 

• In real life situations, when do you like to feel an ‘outsider’ or a minority and when 

do you appreciate feeling part of the group or the majority? 

• In our society, who are the strongest groups? 

• And who are the weakest? 

• In society, the circle may represent privileges, money, power, work or housing. 

What strategies do minority groups use to gain access to these resources? 

• How do the majority preserve their status?

TIP FOR THE FACILITATOR 
It is helpful if you give concrete instructions 

to the observers, such as to take note about 

what the people in the circle say among 

themselves or to the outsider. What do the 

members of the circle do in order not to let 

in the outsider. What does the outsider say? 

What does the outsider do? This activity re-

quires a lot of energy from everybody play-

ing it. In principle, unless the relations within 

the group are poor, there should be no ag-

gression. Before starting the evaluation, it is 

recommended to let the group comment in-

formally on what has happened before start-

ing the structured evaluation. 

If there is enough people to play with sever-

al circles you can, at the very beginning, ask 

each group to give themselves a name. This 

will reinforce the feeling of group identity. 

You can then play so that the outsider always 

comes from a different group. At the end of 

each round, the ‘outsider’ should return to 

their original group whether or not they ‘force 

the circle’. This may also stress the feeling of 

loneliness when being the ‘outsider’.
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OUR 
BOXES

05 CATEGORY: Me and others

AGE GROUP: 12+

TIME NEEDED: 30-40 minutes

OBJECTIVE: To reflect to that we are all 

different and to understand that we can 

be seen as the „other”. Understanding 

that the concept of „the other” is con-

structed. To direct the participant’s focus 

on features that connect and not what 

separates.

MATERIALS: One ball

SETTING : Chairs in a circle

1. ICE-BREAKER
throwing the ball / free association 

Everyone stands in a circle, and while the 

facilitator throws the ball to someone 

says: „I say: other, you say …”. The partic-

ipant throws the ball back saying an as-

sociation to the word. Than the facilitator 

throws the ball to the next participant. 

Options for the facilitator: other, identity, 

me, he/she, different

The goal of the activity is to be spontane-

ous. Tell the participants not to think too 

much. This is an associative game where 

there are no bad or boring answers. Keep 

the game dynamic and put energy and 

enthusiasm!

2. GROUP IDENTITIES

The participants stand freely, approxi-

mately in equal distance from each other 

in the room. The facilitator reads the fol-

lowing statements. 

INSTRUCTIONS 

„I will read 5 statements. First, I would 

like you to listen to all of them and think 

silently. What fits you the most. Than, I 

will read the statement again and you 

have to choose which group you feel you 

belong to.”

THE STATEMENTS

• I like sports the most

• I prefer spending my time online  

/ to play with video games

• I am more interested in arts, litera-

ture, history

• I am more interested in science, math-

ematics, physics, biology, chemistry

• None of these statements are relevant 

to me or I can’t choose between more 

options
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Once the groups are done, we will work 

towards the creation of a group identity 

by the following steps:

• Give a name to your group!

• Write a motto for your group! / Why 

do you think that this group is better / 

more cool than the others?

• Draw the mascot of your group!

Than each group do a short introduction. 

FACILITATOR’S QUESTIONS

• Who would like to change group? 

Why? Why not?

• How does it feel to belong to a group?

The groups come back to a big circle.

INSTRUCTIONS

„I will read a list of statements, and I 

would like to ask you to those who find 

a statement true for them and feel com- 

fortable admitting it, come to the middle 

of the circle, look at their new group in 

the middle and then go back to their pre-

vious group.”

THE STATEMENTS:

• I have green eyes.

• I have siblings.

• I am from the countryside.

• I am a nerd/geek.

• I am liberal.

• I am a protester.

• I am apolitical.

• I believe in some transcendent power 

but I am not religious.

• I am a believer.

• I am introvert.

3. FINAL DISCUSSION

We sit in a big circle for final discussion. 

TIP FOR THE FACILITATOR 
Adapt the group division statements accord-

ing to the characteristics of your group. The 

more engageing or up to date is a statement, 

the more interesting the activity. Consider 

the age of the participants, the dynamics in 

the group and their actual interest. Watch 

the video first to understand better the pur-

pose of the activity.

QUESTIONS 
FOR THE REFLECTION

• Who felt that he/she belonged to a certain group during the workshop?  

Why? How does a group identity develop?

• Did you form a new group in the middle of the circle with the others?  

Why/why not?
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BUILDING 
BLOCKS 
OF IDENTITY

06 CATEGORY: Me and others

AGE GROUP: 16+

TIME NEEDED: 30 minutes

OBJECTIVE: Understanding who is „the 

other”. To discuss about and know more 

about the different elements of identity 

and see how these categories are per-

ceived and represented. By the end of the 

session, participants should be aware of 

the complexity of the identity.

MATERIALS: Papers with identity cate-

gories: social, gender, ethnic, national, re-

ligious, social class, political, profession, 

living location 

Colourful pens, pencils or crayon – 

enough for the participants

Papers with photos of: Greta Thunberg, 

Pope Francis, Malála Júszafzai, Anna 

Frank, Horváth Kristóf (Actor Bob), Pász-

tory Dóra, Alföldi Róbert, Farkas Francis-

ka, Berencsi Eszter 

SETTING: 

Chairs in a circle

1. Identity: the facilitator starts with a 

short group discussion. The central ques-

tion of the discussion is the definition of 

identity. Instruction: „How would you de-

fine identity?” „ What are the elements of 

someone’s identity?” The facilitator can 

bring a definition to share it after the dis-

cussion.

2. Introduction of the different catego-

ries of identity: The facilitator splits the 

participants into small groups of 2-3-4 

people and each group gets one identity 

category (the categories can be: social, 

gender, ethnic, national, religious, social 

class, political, profession, living location). 

The topic of the group discussion is to go 

around the different identity categories, 

bring examples, collect association in a 

given time: 10-12 mins.

3. Then each group will get one of the 

papers with the photo of one of: Greta 

Thunberg, Pope Francis, Malála Júszafzai, 

Anna Frank, Horváth Kristóf (Színész 

Bob), Pásztory Dóra, Alföldi Róbert, Far-

kas Franciska, Berencsi Eszter. The se-

lected photos are pictures of people who 

are in a way important from one aspect of 

the identity. In this round the groups will 

link these people to the different identity 

categories. 
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TIP FOR THE FACILITATOR 
At this point, it might be a good idea to use 

digital devices to support the research of 

the groups. Once you define the given time 

for the group discussion, consider that an 

online research might give more depth to 

the activity but it will take time. One person 

from each group shares their answers with 

the others in a big circle at the end.

TIP FOR THE FACILITATOR 
Choose known national and / or international 

characters that fits to your target group and 

strongly represents the above mentioned 

categories of identity. 

QUESTIONS 
FOR THE REFLECTION

• How are these people different? 

• How is Malala or Greta Thunberg different? 

• Who are they different from? 

• And who are they not different from? 

• What does it depend on who we find different?

• Why do you think we played this game? 

• What is its goal?
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BIGGER 
PICTURE

07 CATEGORY: Me and others

AGE GROUP: 12+

TIME NEEDED: 30 minutes

OBJECTIVE: The objective of the activ-

ity is to demonstrate how our image of 

other people influence our interpretation 

of their behavior. Perceptions are biased 

and depend on our previous experience, 

expectations, cultural background etc. 

Decisions are often made fast, on the ba-

sis of limited information. After the activ-

ity, participants start to be aware of how 

we make up the gaps in our mind and also 

of the influence and power prejudges we 

have upon other people.

MATERIALS: Tables and chairs, pens, 

pencils for everyone, prepared sheets of 

paper

SETTING : Select a picture that relates 

to the theme of your session or campaign. 

Cut the picture into two pieces in such a 

way that separately each half ‘tells a sto-

ry’. Choose pictures and cuts that tell a 

different story apart and together. Stick 

the two halves on separate sheets of pa-

per. Make enough copies for each partic-

ipant. One participant will work with one 

half image. Prepare enough paper and 

pencils for each participant as well.

INDIVIDUAL WORK

Share the pictures among the partici-

pants with the instruction: „Tell the story 

of the picture!” Give the participants 6-8 

minutes to write down what they think 

the picture is about, who the characters 

are, what is happening, where the action 

is taking place, etc.

PLENARY

Ask the students to introduce their char-

acters. If you work with a bigger group, 

you can listen a couple of volunteers or  

you can divide the group into smaller  

groups and you can ask them to introduce 

their picture to each other.

WORK IN PAIRS

Ask the participants to find the match-

ing pieces and give them a few minutes in 

couples to review their previous thoughts 

and impressions.

ANALYSIS

The analysis of the pictures can happened 

in a plenary discussion or in couples. 

Close the activity with a group discussion.
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TIP FOR THE FACILITATOR 
Try to find pictures or drawings that are ap-

propriate to the group and relevant to their 

lives or which are about an issue, which you 

want to explore.

QUESTIONS 
FOR THE REFLECTION

• What did you think the picture was about? 

• Who were the people in the picture? 

• Where were they? 

• What were they doing? 

• Why were they there? 

• Why did you imagine certain things (rather than others)? 

• Did the picture have a different meaning to different members of the group? 

• Did what you think changed when you saw the whole picture? 

• In real life, when something happens or we see only a small part of the “pic-

ture”, we nonetheless try to make sense of it. What happens if you then look at 

it again in a wider context and get a different point of view? 

• Do you change your mind or do you to stick to your original position? 

• Why is it hard to be honest about changing our minds?

TIP FOR THE FACILITATOR 
If you work with a younger age  group  or  

you feel,  you have to be more specif-

ic, you can prepare guiding questions 

with categories l ike the name of the 

characters, the country of origin of the  

characters, their age, profession, etc.
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ONE 
EQUALS 
ONE

08 CATEGORY: Me and others

AGE GROUP: 13+

TIME NEEDED: Part A 30 minutes, Part 

B 30 minutes, Part C 20 minutes, Dis-

cussion 20 minutes

OBJECTIVE: This activity aims to show 

that we are all different and equal to each 

other. It is a great activity to reflect on 

the ways in which we form our own identi-

ty, to get to know and accept each other 

in the group.

MATERIALS: Chalk for and a list of 

personal characteristics for part A. Pa-

pers and colored pens and pins or sticky 

(scotch) tape for part B.

This activity consists of three mini-ac-

tivities, which have been linked together 

to enable students to explore the differ-

ences between them, to think about what 

makes each one of us unique and to share 

some of the things we have in common.  

PART A
Differences

Make sure you have plenty of space and 

that the room is as empty as possible. Ex-

plain to the group that they have to im-

agine a line down the middle of the room 

dividing it into two halves. Stand on the 

line. Ask everyone to stand at one end of 

the room, and then say “Cross the line 

those who... are wearing trousers”. After 

those who were wearing trousers have 

crossed the line say another character-

istic: e.g. “Cross the line those who...like 

cooking”. Once the group is warmed up,  

you could include more challenging char- 

 

acteristics related to the topic e.g. “Cross 

the line those who... have good friends 

who are openly homosexual or lesbians”.

PART B 
Uniqueness

Ask the group to think about the T-shirts 

they wear, especially those that have logos 

or slogans relating to campaign issues on 

them. Do they wear them because they like 

the design or because they want to show 

that they support a particular cause? Ex-

plain that each person is now going to design 

a very personal logo for their T-shirt, a logo, 

which proclaims them and says who they 

are. Share out paper and pens to the mem-

bers of the group and give them 15 minutes 

to draw their personal design. When they 

have finished, ask them to pin or tape the  

designs onto their shirts and walk round 

the room so that they can see what each 

other have done. 
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PART C
Seeking things we have in common 

Ask the players to find a partner and 

identify three things which they have in 

common; one should be something that 

they always do, feel or think; the second, 

something which they sometimes do, feel 

or think; and the third, something which 

they never do, feel, or think. Now ask 

the pairs to try to find another pair who 

shares those characteristics. If they can’t 

find another pair, then they have to make 

a four and negotiate three new character-

istics which they each claim and all share. 

Then ask the fours to join to form eights 

and repeat the negotiations. The activi-

ty is over once all the students form one 

single group and have identified three 

things, which they all hold in common. If 

the group is very large check that they all 

share the same characteristics by asking 

the players to sit in a circle and, once a 

characteristic is mentioned, those who 

identify themselves with it must stand up. 

If somebody does not “fit”, try again with 

another characteristic. 

DISCUSSION

Ask the players if they enjoyed the activi-

ty and talk about what they learned 

• What did it feel like to have to cross 

the line by yourself? 

• How did you feel showing yourself as 

a unique person different from every-

body else? 

• How did it feel when you saw how many 

characteristics you share with the rest 

of the group? 

• In our daily lives, when do we like to 

feel unique and different, and when 

do we need to feel the same as or 

equal to everybody else? 

• Have you ever had to hide your identi-

ty in order to be accepted? 

• Have you ever felt discriminated 

against you were different or because 

you were associated with someone 

else? 

TIP FOR THE FACILITATOR 
In part A, try at first to think of personal 

qualities that are not shared by the rest of 

the group but which are not too intimate. 

They can be personal “curiosities” e.g. the 

way you brush your teeth or sing in the 

shower. When the group is warmed up move 

on to personal experiences, ask for people 

who have felt discriminated against, who has 

an immigrant, Roma or gay friend, who have 

lived in another country, who have relatives 

who emigrated or who have been in a wheel-

chair. Since the characteristics in the first 

part should be special, you should prepare 

a list before starting the activity. Choose 

characteristics appropriate to the group and 

according to what you know about the stu-

dents. Alternatively, you can ask the mem-

bers of the group to suggest characteristics. 

Pay attention to the group dynamic; no one 

should be tempted to try to embarrass any-

one else. During the second and third parts, 

it is up to each person to identify the charac-

teristics. The facilitator can join in with this 

activity so he/she can follow the group pro-

cess better.
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ANGELS 
AND DEMONS

09 CATEGORY: The representation 

of the „other” in the media

AGE GROUP: 16+

TIME NEEDED: 30 minutes

OBJECTIVE: To reflect to how the con-

text effects the meaning/interpretation 

of an image and the perception of the 

person depicted on the image.

MATERIALS: Flipchart papers, sticker, 

scissors, printed images

The facilitator splits the participants into 

groups of 4 people. Each group gets one 

flipchart paper and one image of a face 

with an expression: friendly or dangerous. 

The task is to make a collage including 

the image.

1. In the first round, the facilitator puts 

images of objects in the middle of the 

room and each group can pick 3 of them 

for their visual representation. In the sec-

ond round they get images of the envi-

ronment, and at the end, images of icons 

(emoticons, heart, cross etc.). All togeth-

er every group should have 9 pictures:  

3 of „objects”, 3 of „environment” and 3 

of „icons”.

2. After they selected all the images, they 

can create their collage.

When every group is ready, we ask the 

participants to show their final work to 

the others one by one and we discuss if 

the collage represents the person in a 

friendly or dangerous way, and what ele-

ments contribute to it.

The facilitator asks if they can think of 

other images, photos that is similar to 

this exercise.

QUESTIONS 
FOR THE REFLECTION
• How do images influence our perception of the people who are  

represented on them? 

• How does the media can use this power?

• The facilitator shows an example of this article for creating a fake  

news based on images: Hungarian article and English article
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MEDIA 
PORTRAIT 

10 CATEGORY: The representation 

of the „other” in the media

AGE GROUP: 13+

TIME NEEDED: Part A: 1 hours, Part B: 

One week, Part C: Two and a half hours

OBJECTIVE: The aim of this activity is 

to enable Students to explore the images 

that the majority of the society has about 

people from different cultures or origins, 

minorities, etc. After the activity, partic-

ipants will have a deeper understanding 

the role of mass media in the creation  

and development of stereotypes and so-

cial prejudice. 

MATERIALS: Part A: Flip chart paper, 

marker pen; Part B: Depends on the re-

sources available. The materials which 

can be used in this type of activity are 

very varied: newspapers, magazines, vid-

eo recordings of TV programs, radio etc. 

It is however possible to do this activity 

simply with newspapers and magazines 

that the students can bring into the work-

ing groups; Part C: a flip chart or a large 

board as well as some markers or chalk.

This activity is developed in three stages:

PART A (Preparation)

1. Divide the students into groups of 4-6 

people. Explain that during the course of 

the next week, they are going to analyze 

the different channels of mass media:  

TV, radio and, especially, written press in 

order to find out how foreigners or ‘peo-

ple who are different’ have portrayed. 

2. Discuss the focus points of the re-

search with the Students. For exam-

ple, the language used (are they free-

dom fighters or terrorists?), the amount 

of time or space given to these news 

items, the priority given to it e.g. is it  

headline or footnote and check how peo-

ple are treated or portrayed according 

to their origin. What sorts of photos and 

other images have used. 

3. List the types of media you are going to 

work on and allocate them to the groups. 

Depending on the members of the group 

and your own acquaintance of the mass 

media you may opt between giving all the 

groups the whole task, or asking each 

group to deal specifically with one medi-

um, i.e. one team works with daily news-

papers, another with weekly magazines, 

another with TV another with radio, etc. 
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PART B (Fieldwork) 

Allow a week for the groups to carry their 

research and tasks.

Part C (Conclusions)

1. In plenary ask each group to present the 

results of their research and documenta-

tion. Allow 20 minutes per group. Write 

down the main findings of each group on 

the flipchart or board. 

2. Once the results have put together, 

give a brief summary of the information 

reported by each group. Try to stress the 

most common findings as well as those, 

which might be contradictory. 

3. The discussion can follow with ques-

tions such as: 

• What are the main features by which 

the minority groups around us have 

portrayed in the media?

• Are there minorities or groups of for-

eigners that have portrayed positive-

ly? 

• Are there others that have portrayed 

negatively? 

• Have the images presented based on 

facts and data or upon assumptions 

or judgments? 

• How the images were build, from the 

real knowledge about those groups 

or minorities, or through stereotypes 

and manipulation of information?

TIP FOR THE FACILITATOR 
Part A: There are advantages and disadvan-

tages in both options. Asking all the groups 

to cover the range will require a greater ef-

fort and organization of the work, asking 

each team to deal specifically with one me-

dium will limit the global vision of each group 

but will be easier to organize and perhaps al-

low people to go into the issues in greater 

depth. Since the main part of this activity 

has carried out over a week, introduce the 

activity (part A) at the end of a session but 

reserve a whole session for bringing the re-

sults together (part C). The best if you do 

this activity with students who already know 

each other and have some experience of 

group work. Depending on how well you are 

acquainted with the students and the sit-

uation you may change the timeframe in-

dicated for the activity. For example, if the 

activity takes place during school holidays, 

the time needed for the fieldwork might be 

reduced to three days; similarly it may be ex-

tended if circumstances call for it.
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WHAT 
DO I SEE?

11 CATEGORY: The representation 

of the „other” in the media

AGE GROUP: 13+

TIME NEEDED: 45 minutes

OBJECTIVE: The main objective is to ex-

plore how pictures have used in the press. 

With this exercise, we develop skills of 

critical analysis as it shows the perpetua-

tion of stereotypes and prejudice through 

the media. The students learn to distin-

guish among use and misuse of images to 

provide information and to evoke emotive 

responses.

MATERIALS: Collect 5 or 6 pictures from 

magazines and newspapers and mount 

each one on a separate large sheet of pa-

per. Strips of paper, pens, glue. Pins or 

tape to attach pictures to the walls. 

SETTING: Pin or tape the pictures on a 

wall. Give students strips of plain paper 

and ask them to look at each picture in 

turn and then to write two alternative 

headlines, one positive and one negative, 

on separate slips of paper. When every-

one is ready stick the headlines under the 

pictures. Compare the headlines 

TIP FOR THE FACILITATOR 
Try to find pictures that can be interpreted in 

different ways.  Set the group a challenge to 

see who can find the picture which has been 

used in the most positive/misleading way.

QUESTIONS 
FOR THE REFLECTION
• How many different interpretations were there of each picture? 

• Did different people see different things in the same picture? 

• When you read the papers or magazines, which do you look at first  

the captions or pictures? To what extent do pictures show the truth  

of what happened in a situation? 

• How do editors use pictures to convey information, arouse emotions,  

provoke sympathy etc.?
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THE NEWS

12 CATEGORY: Media literacy - news

AGE GROUP: 14+

TIME NEEDED: 90 minutes

OBJECTIVE: This activity aims to pro-

mote a broader vision of the world mean-

while reporting an event. The students 

can understand about how reporting be-

comes biased and are more aware of how 

our own perceptions may be distorted. 

How can the same events be interpreted 

differently by different people?

MATERIALS: Flipchart and pen, tape for 

taping up

Start by asking the reporters:

• What did you find easiest to remember and report? What was the hardest? 

• What did you do when you couldn’t remember something exactly? 

• Then ask the actors were there any significant omissions in the reports? 

• Did the reporters give an accurate report of the event? 

1. Divide the group into two. Ask one 

group to work together to develop a short 

5-minute role play based on an incident 

or event. This can be a real event or one 

made up involving conflict between two 

groups with different cultures or life-

styles. 

2. When they are ready, ask the first group 

to perform the sketch to the second who 

play the roles of TV reporters who are cov-

ering the event. As soon as the sketch is 

over ask the reporters to leave the room. 

Give them five minutes to think about 

what they have seen and to prepare their 

report as if for the evening news bulletin.  

During this part of the activity, Students 

are not allowed to write notes or to com-

municate with each other. 

3. Then invite the reporters back into the 

room one at a time. Give each 3 minutes 

to make their ‘report’. Record each report 

on a separate piece of flip chart. Once 

they have told their story, tell the report-

ers they may stay and listen to the other 

‘reports’, but must make no comments.  

4. At the end, when all reporters have told 

their story, tape the flip charts up round 

the room. Ask the students to compare 

the reports and talk about what they have 

learned. 
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Then open up the discussion to everybody: 

• What do you expect from the news? 

• Just a report of events or also comments and opinion? 

• Do reporters generally make it clear what is fact and what is comment? 

• How reliable do you think the news we get on the television is? 

• What influence do the owners, advertisers, links with political parties etc.  

have on what is broadcast and on our understanding of the news?

TIP FOR THE FACILITATOR 
Be prepared to offer information and exam-

ples of news, stories that have been shown 

to be biased. Optional: Keep the activity alive 

by using a large frame to represent the TV 

and something to represent a microphone 

for the reporters.
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(RE)MAKE 
THE TRUTH

13 CATEGORY: Media literacy - news

AGE GROUP: 12+

TIME NEEDED: 3x 45 minutes

OBJECTIVE: 

• To understand how stereotypes in our 

life work.

• To understand how it can be manipu-

lated with the truth on the photogra-

phy and what are the consequences  

of manipulation with the photography.

• To apply what  participants learned 

by creating  a campaign which warns 

before the manipulation with the pho-

tography and facing the fake news.

MATERIALS:  

Warm up activity: Prepared sheets of 

worksheet “THE PERSON REMIND ME 

OF...“ and different photos of people, one 

for each. Building knowledge activity: 

Prepared sheets of worksheet  “I AM –

CHARACTER POEM “ and „THE TRUTH 

BEHIND THE PHOTOGRAPHY”. Reflec-

tion activity: old magazines for collages, 

scissors, glue, paper, badge machine 

SETTING

1. For the warm up activity participants 

work individually first, then in pairs. 

2. Than, during the second activity di-

vide participants to smaller groups of 

five. During the group work, each par-

ticipant will work with different char-

acter poems. Then the participants will 

establish a new expert group with the 

same poem in order to find the truth 

behind the photography.

3. For reflection activity participants 

work in different – can be useful to 

change the group time to time – and 

they will create a campaign.

1. WARM UP ACTIVITY 

Each participant has given a photography 

and he/she thinks of who the person on 

the photography is. They use guiding ques-

tions on the given worksheet  “THE PER-

SON REMIND ME OF... “  and they create 

a story about the person on the photogra-

phy. Then, they make random pairs and the 

couples come up with a story about both 

persons, it is a story connected with both 

photographs, they have supported by the 

questions on the worksheet „THESE PEO-

PLE KNOW EACH OTHER, BECAUSE”. 

Then, they present their story of the un-

known persons to the whole group. Aim of 

this activity – to show how it is an easy 

way to come up with stereotypes, how we 

generalize things on the first sight. We do 
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not know the real stories of the people 

on photographs and we can easily create 

them. It works in the same way in our real 

lives. We are (re)making the truth.

2. BUILDING KNOWLEDGE ACTIVITY

Firstly, each participant creates his/

her own character poem based on the 

photography. They use the worksheet 

„CHARACTER POEM”. Then, they share 

their poems with all participants and read 

the poem. Then, the worksheets „TRUTH 

BEHIND THE PHOTOGRAPHY” are given 

to each participant, the given worksheet 

corresponds to and is fit to the exact 

poem. The expert groups follow and par-

ticipants study only one concrete story 

behind the photography. The questions 

on the worksheet has used for the group 

discussion.  When the study is over, they 

go back to their home groups and they 

share the true story behind the photogra-

phy with the other members of their home 

group. Well, five different stories have 

told in each home group. Finally, the fa-

cilitator sums up the gained knowledge in 

the final discussion with the participants. 

Aim of the activity – to consider the fact 

and the key question – can a photogra-

pher catch the truth on a photography? 

In other words, does the photo reflect the 

truth? We also need to understand the 

ways how one can manipulate with the 

photography. 

3. REFLECTION ACTIVITY

Facilitator asks the participants to create 

a warning campaign about the manipula-

tion with the truth on the photography. 

There are no limits for one´s imagination 

and creativity. Participants use old mag-

azines and newspapers to create large 

size posters and badges in the form of a 

collage. Then, they are asked to run their 

campaigns in the local community. 

THE PERSON’S NAME

AGE

WHERE IS HE/SHE FROM?

WHAT ARE HIS/HER CHARACTERISTIC 
FEATURES? HOW IS HE/SHE?

WHAT ARE HIS/HER LIFE P
REFERENCES, WHAT HE/SHE L
EANS ON?

WHAT IS HIS/HER LIFE EXPERIENCE?

WHAT IS HIS/HER SOURCE OF 
EARNINGS?

SOMETHING TO BE MENTIONED...

THE PERSON REMINDS ME OF...
What first comes to my mind while looking at the photo? 1

1 For this part of the activity, use printed pictures of different people. Every participants should have his/her own    
   photo plus one worksheet like this.
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CHARACTER POEM
Imagine you are one of the characters in the photography. 

Fill in the prompts as the character to write a poem that describes them.

I AM...

I SEE...

I HEAR...

I SAY...

I FEEL...

I WONDER...

I WANT...

I DREAM...

I AM...

photo 1

photo 2

WHAT IS THE RELATIONSHIP 
BETWEEN THEM LIKE?

WHAT DID THEY EXPERIENCE 
TOGETHER? 

IS A BOND BETWEEN THEM STRONG?

WHAT UNITES THEM, AND WHAT  
MAKES THEM DIFFERENT?

THESE PEOPLE KNOW EACH OTHER BECAUSE…
How and where did they meet?

WRITE A SHORT STORY THAT 
HAPPENED TO YOUR CHARACTERS!
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A TRUE STORY BEHIND 
THE PHOTO 1

One of the most well-known images of the 

20th century is the photo of a sailor kissing 

a woman on V-J Day in Times Square. The 

photo symbolized the optimism and a sense 

of relief that came with the end of WWII. Life 

magazine photographer Alfred Eisenstaedt 

snapped the photograph on August 14, 1945. 

For more than 30 years, the identity of the 

woman being kissed by sailor George Men-

donsa was unknown. In the 1960s, Greta Zim-

mer Friedman saw the photo and wrote to the 

magazine saying she was the woman. Still, it 

wasn’t until 1980 that Life contacted her and 

she met with the photographer. 

While the picture was often interpreted as an 

embrace between lovers celebrating the end 

of the war, Friedman said that, “It wasn’t my 

choice to be kissed. The guy just came over 

and kissed or grabbed [me],” she said in a 2005 

interview with the US Library of Congress. 

“I felt that he was very strong. He was just 

holding me tight. I’m not sure about the kiss... 

it was just somebody celebrating.” She further 

detailed the event saying, “It wasn’t a roman-

tic event. It was just an event of ‘thank God 

the war is over.’” Friedman had fled Austria to 

settle in the US in 1939, but her parents died 

in the concentration camps and she never 

went back to her home country. 

Mendonsa’s future wife Rita is actually in the 

photo. He was seeing a film with her on their 

first date, they got the news the war had end-

ed, and the two left the theater to celebrate. 

The sailor grabbed the first nurse he saw and 

planted a kiss on her, with his date looking 

on in the background. Eventually the two got 

married and stayed together the rest of their 

lives.

A TRUE STORY BEHIND 
THE PHOTO 2

The photo shows Czech President Václav Hav-

el, author and spokesman of Charta 77, which 

was an active opposition to the totalitarian re-

gime in Czechoslovakia and who was behind 

its fall in 1989. Members of Charta 77 were 

persecuted and imprisoned. The photograph 

shows  and looks like Havel and Karel Gott are 

in warm and friendly chat. Karel Gott was a 

very active signatory of the so-called Anticarta

in totalitarian Czechoslovakia, which conded- 

 

demned the activities of Charter 77 and thus 

supported the overall totalitarian regime in 

Czechoslovakia. Photographer Tomki Němec, 

personal photographer of Václav Havel, took 

the photo in 2003 at the Slavia restaurant, 

when Havel said goodbye to his presidency. 

Tomki Němec recalls that Havel did his best to 

run away from this  horrible group, but unsuc-

cessfully. They surrounded him.

photo 4

photo 3

photo 5
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A TRUE STORY BEHIND 
THE PHOTO 4

How iconic photo of Russians raising flag over 

burning Berlin was airbrushed to save soldier 

from Stalin’s age. The photograph of Russian 

troops hoisting the red flag over burning Ber-

lin is recognized as one of the most famous 

wartime images. Sixty three years after the 

photograph was taken, a new exhibition in  

Germany reveals the image was doctored to 

protect the soldier from the wrath of Joseph 

Stalin.

Despite having no problem with his Red Army 

troops raping German women, Stalin took 

exception to looting and warned any soldiers 

caught doing so would face execution.

Iconic:  The edited im-

age of Russians raising 

the flag over burning 

Berlin in 1945, which 

was seen the world over, 

shows the bottom right 

soldier with only one 

The real McCoy: The 

original image shows 

the soldier in the bot-

tom right wearing two 

watches

A TRUE STORY BEHIND 
THE PHOTO 3
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A TRUE STORY BEHIND 
THE PHOTO 5

How During the 2004 presidential campaign, 

an image surfaced on the Web showing John 

Kerry speaking with Jane Fonda at an anti-war 

demonstration in the 1960s, complete with an 

Associated Press linsignia. Some veterans of 

the Vietnam War reacted with rage at seeing 

the presidential candidate sharing a stage with 

the controversial actress and anti-war activist. 

But the picture, it turned out, was a fake.

Stalin’s no-looting rule created a problem for 

the soldier raising the flag on the roof of the 

Reichstag building - because he was clearly 

wearing two watches in the photo.

Photographer Yevgeny Khaldei, who captured 

the image on May 2, 1945, noticed the watch-

es on the soldier’s arm shortly before he was 

due to send the images back to the Kremlin 

for official approval.

When the Red Army took the city an enduring 

memory for survivors in those days was of Rus-

sian troops demanding “Uri, Uri!” - watches!  

They were rare in the Soviet Union and re-

garded as great trophies to acquire. Khai- 

dei knew the fate likely to befall the soldier 

if Stalin noticed the watch, he scratched out 

the timepiece on the soldier’s right wrist. 

There were other alterations too; the flag was 

manipulated to make it swell in a non-exist-

ent wind and smoke was added to the burning 

skyline.

Khaldei saw no problem with the manipulation 

of the photograph. He believed in the prop-

aganda cause and thought the picture was 

“good and historically worthy”.2

2 www.dailymail.co.uk/news/article-564643/How-iconic-photo-Russians-raising-flag-burning-Berlin-airbrushed-
save-soldier-Stalins-rage.html
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QUESTIONS 
FOR THE REFLECTION

• How was manipulated with the reality on this photography? How has the 

meaning of the photo changed for you now from when you know the truth? 

• When a photo appeared in the press, how was  understood by the public?

• Do you know any other examples when a photo was misused for political  

campaign?

• How would you name this photo? Write a short tabloid message on this photo.

• Discuss the quote “The photographer is not just the one who records the 

past, but the one who devises it.” (Susan Sontag)

TIP FOR THE FACILITATOR 
If we want to make the campaign meaning-

ful in the Reflection Activity - as the first 

participants should come up with a slogan 

or a motto of their campaign. The method  

Snowball is very useful for this process. It 

means: Each  participant creates own slogan 

or motto, then, they make pairs and they 

must agree on one slogan or motto in the 

pair and finally  the home group must agree 

on one slogan or motto.
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FAKE NEWS 
How to Recognize Them 

and Fight Disinformation?

14 CATEGORY: Media literacy

AGE GROUP: 14+

TIME NEEDED: 2 x 45 minutes

OBJECTIVE, PART 1: The aim of the 

meeting is to help the participants under-

stand the phenomenon of fake news and 

to show them how to fight disinformation. 

What are fake news, media manipulation, 

propaganda? What is the difference be-

tween these phenomena? Why are fake 

news created? How do they affect de-

mocracy and societies? 

OBJECTIVE, PART 2: The aim of the 

meeting is to present the participants 

with tools for verification of photos, films 

and profiles on social media. Explaining 

why and how to fight fake news? How to 

react when someone spreads false infor-

mation about us or our relatives?

MATERIALS: Flipchart, markers, pens 

and paper, computer connected to a pro-

jector for displaying the presentation, 

participants may use smartphones with 

Internet connection

PART 1

1.  Start by asking the participants: how 

do they understand the term “fake news?” 

Make sure the participants understand 

the meaning of the English words “fake” 

and “news.” Try to motivate as many par-

ticipants as possible to answer the ques-

tion. Write down all the answers on the 

board/flipchart as you go.

2. Among the answers, search for those 

that actually grasp the essence of fake 

news – highlight them to indicate that 

they are the most spot-on. Based on 

them, try to create a definition of fake 

news with the help of the participants.

3. Using a pre-prepared presentation,   

present the dictionary definitions of fake 

news, make sure they are understandable 

for the participants and choose the ones 

that best suit reality.

4. Divide the participants into two groups. 

Ask each group to prepare a list of reasons 

for creating fake news. Why, for what pur-

pose is someone creating them? Why is 

someone publicly manipulating the facts? 

Give the participants 5 minutes for this 

task. 

5. Ask each group to present the points 

from their list one by one. Write them 

down on the board/flipchart. If you think 

something is missing – add it. 
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6. Ask the participants to answer the fol-

lowing questions: what is the difference 

between fake news and manipulation or 

false statements by public figures? How 

are these tools used in propaganda? Can 

the participants give any examples? Clar-

ify whether their answers actually refer  

to fake news.

7. Provide examples of fake news, both 

from your country and abroad, grouped 

into types (e.g. phishing, information 

about famous people’s deaths, etc.).

PART 2

1. Referring to the information presented 

during the first part of the lesson, talk to 

the participants about whether they have 

been confronted with fake news/manipu-

lation? What was it? What was their reac-

tion? How did they feel? Did they know it 

was fake news from the beginning? How 

did they find out that it was not true? Did 

they ever spread fake news? Did they re-

move fake news they spread? It is worth 

explaining here that fake news should 

be denied, deleted and there is nothing 

wrong with admitting and apologising (on 

social media or during a discussion) that 

you initially believed the false information 

created by someone. 

2. Present the information verification 

tools: reverse image search, web.ar-

chive, Google Trends, and explain how 

to use them. If the students have access 

to smartphones or tablets with Internet 

connection, encourage them to try out 

these tools.

3. Referring to the conversation about 

own experiences with fake news, explain 

how to react. Show good ways of denying 

fake news or rectifying the information 

we spread ourselves. 

4. Explain the consequences of spreading 

fake news on the macro scale (e.g. Russian 

propaganda, fake news distributed by to-

talitarian regimes) and the micro scale (e.g. 

fake news about a friend on social media). 

What should your presentation include?

• dictionary definitions of fake news;

• examples of domestic and foreign fake news or manipulation of facts  

(quotes, screenshots, etc.);

• statistics on the spread of fake news;

• information verification tools: reverse image search, web.archive, Google Trends  

(screenshots showing how to use the tools);

• good practices: ways of denying fake news, rectifying the information we spread ourselves.

SOURCES
FOR THE EDUCATOR
Fake news definitions

• www.dictionary.cambridge.org/pl/dictionary/english/fake-news 

• www.collinsdictionary.com/dictionary/english/fake-news 

• www.macmillandictionary.com/dictionary/british/fake-news 

Why are fake news created? 

• www.30secondes.org/en/module/why-is-fake-news-invented 

• www.money.cnn.com/interactive/media/the-macedonia-story

A documentary on the “beginnings” of fake news and on making profit out  

them in particular

• www.trendmicro.com/vinfo/pl/security/news/cybercrime-and-digital-threats-

fake-news-cyber-propaganda-the-abuse-of-social-media 

• www.webwise.ie/teachers/what-is-fake-news 

Examples of fake news

Should be searched separately for each country. 

A list of reliable organizations checking fake news is available at: 

• www.ifcncodeofprinciples.poynter.org/signatories 

Verification tools

• www.mages.google.com 

• www.tineye.com 

• www.citizenevidence.amnestyusa.org 

• www.fotoforensics.com 

• www.web.archive.org 

• www.trends.google.pl 

How to react?

• www.knowledge.insead.edu/node/5526/pdf 

• www.britishcouncil.org/anyone-anywhere/explore/dark-side-web/fake-news 

The consequences of spreading fake news:

• www.youtube.com/watch?v=lwVYaY39YbQ 
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FACT-
CHECKING 
or the Power of 

True Information

15 CATEGORY: Media literacy

AGE GROUP: 14+

TIME NEEDED: 45 minutes

OBJECTIVE: The aim of the meeting is 

to introduce participants to the concept 

of fact-checking: why is there a need to 

verify facts, what methods are used, what 

sources are reliable.

MATERIALS: Flipchart, markers, com-

puter connected to a projector for display-

ing the presentation, participants may use 

smartphones with Internet connection

1. Start with a group discussion with the 

participants: how do they understand 

fact-checking? Make sure the partici-

pants understand the meaning of the 

English words “fact” and “check.” What 

is the difference between fact-checking 

and verification of fake news? Try to mo-

tivate as many participants as possible to 

answer the question. Write down all the 

answers on the board/flipchart as you go. 

Among the answers, search for those that 

actually grasp the essence of fact-check-

ing – highlight them to indicate that they 

are the most spot-on.

2. Ask the participants to share the 

sources they find credible. Use the pres-

entation to demonstrate the history and 

methodology of fact-checking. Show 

reliable sources most often used during 

fact-checking. In a condensed way present 

the rules of access to public information. 

3. Talk with the participants about the 

fact-checkers code: what is such code? 

What can it be useful for? What should 

be included in such code, according to 

the participants? Present the fact-check-

ers code and discuss its principles. Ex-

plain the importance of such code for 

fact-checking organizations and the re-

cipients of their content.

What should your presentation include?

• a short definition of fact-checking, key words and dates from the history of fact-checking;

• examples of reliable sources and information on how to use them;

• fact-checkers code, links and screenshots of fact-checking organizations’ websites.
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SOURCES
FOR THE EDUCATOR
Definition of fact-checking

• www.factcheckni.org/blog/what-is-fact-checking-and-why-is-it-important

History of fact-checking

• www.poynter.org/fact-checking/2019/how-fact-checking-has-changed-

since-2015

Methodology

Each organization has a slightly different methodology for assessing public state-

ments. Check the local organizations and present their methodology.

Reliable sources

Each country has slightly different sources of information that fact-checkers find 

reliable. Usually those include statistical offices, ministries, NGOs, international or-

ganizations, etc.

Fact-checkers code

• www.ifcncodeofprinciples.poynter.org/know-more/the-commitments-of-the-

code-of-principles  
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FILTER 
BUBBLE AND 
CHALLENGES OF 
SOCIAL MEDIA

16 CATEGORY: Media literacy

AGE GROUP: 14+

TIME NEEDED: 45 minutes

OBJECTIVE: The aim of the meeting is 

to introduce the phenomenon of filter 

bubble and to signal the challenges pre-

sented by YouTube, Facebook and Google 

algorithms, as well as what can be done to 

get out of the bubble

MATERIALS: Flipchart, markers, com-

puter connected to a projector for display-

ing the presentation, participants may use 

smartphones with Internet connection

1. Start by talking to the participants 

about whether they have ever heard of 

filter bubble. How do they understand it, 

what is the bubble phenomenon associ-

ated with, what does it result from (web-

site/app algorithms, our own prejudices)? 

Write down all the answers on the board/

flipchart as you go so you can refer to 

them in a moment while creating the defi-

nition of filter bubble.

2. Using the presentation, explain how  

algorithms work. Ask for opinions wheth-

er the influence of algorithms on what 

we see on the Internet is good or bad?  

Why? Listen to all the arguments in the 

discussion.

3. Referring to the previous discussion, 

ask if the participants would like to come 

out of their filter bubble. Are all types of 

bubbles acceptable/useful for them or 

are they rather controversial?

4. The further part of the discussion is 

a conversation on how to get out of the 

bubble. Ask the participants for ideas – 

write them down on the board/flipchart, 

complete the list with your suggestions.

5. Targeting ads, what is it? Who uses it, 

how and what for? Explain the problems 

generated by sponsored ads and how to 

fight and avoid such ads (incognito mode, 

cookie cleaning).

6. Talk to the participants about Goog-

le. What does Google really know about 

us? How can it track our movements and 

what information does it derive from 

them? What is the Google Maps timeline? 

How to defend yourself from it? Allow the 

participants to share their knowledge and 

ideas, interrupting only to complete or 

correct untrue information.
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7. What other threats do social media 

pose? Ask the participants about games 

and apps such as “How will I look like in 50 

years time?” Do they know that what at a 

first glance looks like an innocent game 

is actually phishing – a popular method 

of obtaining photos and user data? What 

are the threats of sharing our data and 

photos?

8. As homework, suggest that the partic-

ipants look through their most used apps 

in terms of safety and approvals to be 

given during installation. Are any of them 

suspicious? How do these apps use your 

personal data?

What should your presentation include?

• the definition of filter bubble, an explanation how social media algorithms work;

• a summary of information on targeted ads, screenshots with examples of such ads;

• screenshots showing how cookies and incognito mode work, examples of  

dangerous apps and games on social media.

SOURCES
FOR THE EDUCATOR
Information on filter bubbles

• www.youtube.com/watch?v=B8ofWFx525s

Facebook ads library

• www.facebook.com/ads/library/?active_status=all&ad_type=all&coun-

try=PL&impression_search_field=has_impressions_lifetime 

Google timeline

• support.google.com/maps/answer/6258979?co=GENIE.Platform%3DDesk-

top&hl=pl  
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HOW TO NOT 
GET FOOLED ON 
THE INTERNET?

17 CATEGORY: Media literacy

AGE GROUP: 12+

TIME NEEDED: 2 x 90 minutes (exact 

time depends on the number of groups)

OBJECTIVE: The aim of the workshops 

is to consolidate the knowledge acquired 

during the meetings by preparing mate-

rials promoting this knowledge among 

peers. 

MATERIALS: Flipchart, markers, old 

newspapers and magazines, glue, scis-

sors, participants may use smartphones 

with Internet connection

1. Very briefly remind the participants of 

the topics you discussed during previous 

lessons: fake news and fighting them, 

fact-checking and reliable sources of in-

formation, filter bubble and the challeng-

es and threats posed by social media. 

2. How to pass this newly acquired knowl-

edge to others? Brainstorm ideas. Write 

down the ideas on the board/flipchart. 

These ideas may include: creating memes 

showing how to fight fake news, record-

ing a short film, preparing Instagram sto-

ries, making a poster in a form of a col-

lage, creating an online infographic.

3. Divide the participants into groups of 

3-4 people. Let each group work on a dif-

ferent topic in a format they like the most.

4. Give the participants 45-60 minutes for 

group work, monitoring their progress.

5. The last stage of the workshops is each 

group presenting and discussing the con-

tent they prepared. Each group has up to 

10 minutes to present their work.

6. The whole workshops may be conclud-

ed by posting the presentations on the 

school’s/institution’s/organization’s web-

site or social media profiles. This way the 

knowledge may reach a larger audience.
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